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Scott Point School
Our Vision

“Ākonga equipped to navigate their own journey”

Analysis of Variance 2022

Our Mission
Creativity, fun and uniqueness will 
be nurtured at Scott Point School

Our Moral Compass  
Whanaungatanga, Orangatanga 

Rangatiratanga, Kotahitanga

Board of Trustees Endorsement Erica Wills (Chair) 22 February 2023
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At Scott Point School learners will aim high to achieve their goals through perseverance.

Analysis of Variance 2022
Goals Aims 2022 Actions Actual Outcomes Where to Next?

Goal 1: 
To provide a future 
focussed curriculum 
where teaching, 
learning and 
assessment meet the 
needs of today’s learner 
to become tomorrow's, 
global citizen

1.1 The curriculum will be 
engaging, future-focused, 
challenging and relevant for all
1.2 All learners will be 
wonderers, explorers, 
navigators and seekers of their 
own learning 
1.3 Learners will be competent 
users of experiential, 
problem-based, project-based 
and design based learning 
models
1.4 During uncertain times we 
will adapt our teaching and 
learning programmes and 
delivery in order to best meet 
the needs of all our learners

● Learning models and the 
inquiry process will 
continue to be built upon 
to develop empathetic, 
passionate, creative, 
lifelong learners.

● Experiences and tasks 
will be targeted towards 
learners needs and 
interests.

● Different learning models 
will be a focus for each 
term to ensure learners 
have plenty of exposure 
to each. 

● Learners will have 
ownership over their own 
learning journey

● To include the priorities 
of National Educational 
Learning Priorities 
(NELP) in all our 
planning so that learners 
are at the centre, there is 
barrier free access to 
learning, quality teaching 
and leadership, future of 
learning and work focus 
and an inclusive 
environment for all

● Learning models have 
been implemented across 
the school, taking into the 
account the ability level of 
the learners and where 
the teachers are at in their 
journey with implementing 
each learning model. 

● An awareness of learners 
interests and passions 
have become more 
obvious during inquiry. 

● The four learning models 
have been included in 
plans, leading to greater 
understanding of each. 

● Increased learner agency 
is more evident 
throughout the school.

● School wide approaches 
that are aimed at 
inclusivity and awareness 
of learner needs and 
experiences have been 
successful with an 
extensive ESOL, special 
needs register and 
subsequent 
individualised/group 
programmes in place. 

● Continue to review and 
improve our 
understanding of the 
process for each 
learning model. The 
induction programme 
will include an outline 
of each model and the 
process. 

● Explore ways of 
gathering data from 
learners to inform 
future long term 
planning.

● Continue to use a 
different learning 
model each term. 

● Refine the ‘Seek’ part 
of the inquiry process 
as a focus for 2023.  

● Continue to refine and 
improve processes 
where the learner is at 
the centre of 
everything we do from 
enrolment through to 
graduation.  

19



Goals Aims 2022 Actions Actual Outcomes Where to Next?
Goal 2: 
To promote 
holistic positive, 
health and 
wellbeing for all 

2.1 To develop learners 
who are foodwise, 
plantwise, wastewise, 
and energywise to 
promote a sustainable 
environment
2.2 To embed a sense 
of responsibility and 
care for the 
environment through 
real-life, hands-on 
contexts and activities
2.3 The values within 
our moral compass will 
guide all decision 
making

● Being a waste free school
● A walk wise initiative will be 

promoted
● Supporting water only 

school model
● Setting up of spaces to 

ensure natural light is used
● Healthy eating will be 

promoted and monitored
● Well being of everybody is 

fostered through the 
building of relationships.

● Our school vision is at the 
forefront of everything we 
do.  This will allow our 
Akonga to be navigators of 
their own journey

● Wellbeing will be a focus 
during relocation 

● There is a large uptake of 
learners who come to school 
with a waste free lunch. 

● Walkwise initiative 
successfully increased the 
number of walker. 

● An active sustainability 
squad are promoting 
sustainable practices across 
our school. 

● Due to continual roll growth 
with learners coming from 
multiple locations, 
relationship building, 
although has been fostered, 
it is still an area of focus. 

● The school vision continues 
to be the foundation of how 
we do things. 

● A successful relocation 
ensured that both staff and 
students felt a sense of 
belonging and ownership. 

● For each of the four areas of 
Get Wise there will be a team 
of teachers and learners who 
will be responsible for the 
implementation of sustainable 
practices and what is looks 
like at SPS.

● Implementation of the 
resilience project with staff 
PLD in late 2022 through to 
2023. 

● Components of the resilient 
project, gratitude, empathy 
and mindfulness will be a key 
focus across the school. 
Baseline and annual data will 
inform the next steps. 

● The induction of all staff and 
students must include the 
school vision and moral 
compass how this informs 
everything we do. 

● A school-wide programme to 
be developed using the moral 
compass that underpins the 
behaviour management 
policy. 

At Scott Point School learners will aim high to achieve their goals through perseverance.

Analysis of Variance 2022
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Goals Aims 2022 Actions Actual Outcomes Where to Next?
Goal 3:  
To continually 
develop an 
innovative 
environment that is 
vibrant, sustainable 
and valued

3.1 To provide an 
environment where 
there is flexibility so that 
different learning styles 
are catered for
3.2 Maintain a 
collaborative culture for 
teaching and learning 
where improvement 
and innovation are what 
we do, especially when 
we relocate to larger 
spaces
3.3 Learning will be 
shared, celebrated and 
visible

● Opportunities to celebrate 
learning and successes

● Displays in learning spaces 
will celebrate learners

● Hero will be used to 
celebrate successes with 
the community

● Planning and teaching will 
provide hands on and digital 
activities 

● If there are english second 
language learners (ESOL), 
their learning will be 
differentiated and scaffolded 
so that they can use both 
languages or translate 
using digital devices

● Comprehensive staff 
induction programme in 
place to ensure that any 
new staff are inducted into 
the culture of the school 

● Introduction of formal school 
assemblies and celebrations 
of learning that include 
expectations around 
celebrating others success. 

● Learning displays throughout 
the school recognise and 
celebrate learners work and 
achievements. 

● HERO continues to be used 
as a platform for sharing 
learning and achievement. 

● There is an active desire to 
provide hands on learning 
and digital activities across 
the school.

● Targeted professional 
development for all staff  
around the teaching and 
learning of ESOL students 
has fostered a better 
awareness with targeted 
programmes starting to be 
implemented.  

● A more comprehensive 
induction process continues 
to be developed.

● Continually revising the way we 
do things to promote high 
expectations to meet the 
school whakataukī. “Whāia Ki 
Ngā Whetu”

● Environments that promote 
student agency, efficacy and 
success. 

● Digital badges will be 
implemented as part of the 
Moral Compass programme. 
Continue to promote HERO as 
the main form of 
communication within and 
outside of the school. 

● Promote innovative and 
creative digital pedagogy 
across the school. 

● The teaching of ESOL 
programmes is established and 
embedded throughout the 
school. 

● An initial intensive induction 
process for all new staff, 
followed by termly check ins as 
well as having expert leaders in 
key areas will be established in 
the school. 
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Goals Aims 2022 Actions Actual Outcomes Where to Next?
Goal 4:  
To recognise and 
celebrate the 
identities, language 
and culture of the 
Scott Point 
Community

4.1 The school is a 
place where everyone 
has a sense of 
belonging and 
relationships are 
fostered and valued
4.2 Our school is at 
the heart of the 
community
4.3 Develop a culture 
of empathy and 
understanding that 
fosters all learners to 
be proud of their 
heritage

● Teachers and learners will 
work collaboratively within 
the kāinga spaces.

● Celebrating the success of 
our learners will be varied 
according to 
circumstances.

● Learner interests will be 
valued and used to guide 
the learning programme.

● Ākonga & Whānau profiles 
will be completed at the 
beginning of the year and 
as new learners enrol.

● The school will use our 
website, HERO and 
Facebook to communicate 
with our local Scott Point 
Community. 

● Active participants in Whiria 
te Tangata Kahui Ako 
digitally or face to face if it 
allows.

● Communication and 
consultation with Te 
Kawerau a Maki and 
Kaipara iwi.

● Acknowledging the cultural 
background of all our 
learners and celebrating 
the diversity that they bring 
to the classroom and 
school community. 

● Collaborative practice is evident 
in all areas of the school with 
growing understanding of what it 
looks like in practice for SPS. 

● A culture of celebrating success 
is being established with more 
face to face opportunities and 
interactions. 

● Learner interests and cultural 
celebrations have been 
acknowledged throughout the 
school year. 

● Enrolment processes continue to 
develop and when completed the 
outcome is positive for whānau 
and school. 

● All forms of communication are 
being utilised to keep people 
informed. 

● Meetings and events are 
attended with representation at 
all levels. 

● Where possible contact has 
been made, however, 
consultation has been 
intermittent. 

● With the current cultural diversity 
in the school, the importance of 
recognising and accepting 
cultural practices and beliefs has 
become a part of the developing 
school culture.

● With the new leadership
roles being established,
collaborative practice will be
a focus of professional
learning for 2023.

● Continue to add more events
into the school year calendar
where success is valued and
celebrated.

● A calendar of cultural events
throughout the year will be
identified and acknowledged
with some celebrated
according to the cultural
makeup of our school.

● Enrolment processes need to
be consistent throughout all
levels of the school that is
communicated at teacher
induction time.

● Continue to promote the use
of HERO with the community
and students as the main
form of communication.

● Continue to represent SPS at
local meetings and events
and host where possible.

● Contact with local iwi will
continue where possible.

● Increase number of cultural
celebrations and explore the
possibility of hosting a
cultural festival. Introduce
some ethnic based
consultation focus groups.
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Target 1 Target 2 Target 3
To assess all learners in reading, writing and 
mathematics creating accurate and useful baseline 
data

Data will be used to provide differentiated, 
individualised learning programmes for all while 
tracking and monitoring progress for all learners 

To complete summative assessment information in Term 4 
2022 to develop realistic targets for 2023 to report to the 
Board and community

1.1  Reading
Yr 1-2 Assessments 
Cubed assessment tool for Word Identification, Letters & Sounds 
CVC, Oral and Listening Comprehension. Regular running records 
using the PM benchmarking 
Y 3-8 Assessments
PM benchmarking, 
PROBE and EAsttle (Year 5+) 
The Code spelling levels test

1.1  Reading
Yr 1-2 Reading Programmes
A structured reading programme 
A whole language approach
A structured literacy programme that focuses on phonemic awareness 
and alphabet knowledge.
Formative assessment 
Y 3-8 Assessments
The Code spelling programme (Phonological awareness, the 
alphabetic principle, syllable types and morphology.
A whole language approach will include the use of specific reading 
resources to meet the learners needs
Formative assessment

1.1  Reading
Yr 1-2 Summative Assessments 
Cubed assessment tool for Word Identification, Letters & Sounds CVC, Oral 
and Listening Comprehension.
Regular running records using the PM benchmarking 
Overall teacher judgement to inform future targets
Y 3-8 Summative Assessments
PM benchmarking, 
PROBE and EAsttle (Year 5+) 
The Code spelling levels test
Overall teacher judgement to inform future targets

1.2  Writing
School wide writing samples (assisted and unassisted) will be 
collected mid and end of year and assessed against the Literacy 
Progression and our SPS progressions. 

1.2  Writing
Writing will be informed by experiential learning, prompts and 
language experience
Structured writing programme that includes skills based on individual 
needs and progress. 
Formative assessment - Feed forward and Feed back

1.2  Writing
Whole School  Summative Assessments 
School wide writing samples (assisted and unassisted) will be collected mid 
and end of year and assessed against the Literacy Progression and our SPS 
progressions.

1.3 Mathematics
Yr 1-2 Summative Assessments 
Pre testing using Prime and JAM. 
Summative testing at the end of a level using PRIME
Yr 3 - 6 Summative Assessments 
Pre testing using Prime. 
Summative testing at the end of a level using PRIME
EAsttle - Year 5 +

1.3 Mathematics
Prime Mathematic Programme tailored to the specific level of each 
learner. 
A mathematical programme covering all mathematical concepts. 
Formative assessment based on a structured review system. 

1.3 Mathematics
Yr 1-2 Summative Assessments 
Pre testing using Prime and JAM. 
Summative testing at the end of a level using PRIME
Yr 3 - 6 Summative Assessments 
Pre testing using Prime. 
Summative testing at the end of a level using PRIME
EAsttle - Year 5 +

Scott Point School 2022 Targets/Actions/Outcomes  

Outcomes for 2022 Targets: 1. Baseline data collected at Mid and End of the year. 2. Programmes implemented to support the range of levels within each
learning environment. 3. Summative assessments collected and data analysed to inform 2023 targets below.
What the data tells us: Our 2022 end of year school data shows significant improvement in mathematics and reading, while our writing data shows some
improvement there are some areas of concern including, the number of students who are still sitting at below across all year levels.
Where to next: Mathematics - Continued focus on the implementation of the Prime mathematics programme
Reading - Continued structured literacy programme to support early readers and other successful reading strategies to support and improve overall achievement.
Writing - Introduce and implement targeted writing programmes based on learning needs and levels.
Targets for 2023: Mathematics, Reading and Writing - decrease the number of students who are sitting at below or toward the expected level to progress to
achieved or above. The target group for 2023 will be all students sitting at towards at all year levels.
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Scott Point School
0725
Compliance with Education and Training Act 2020 requirements to be a
good employer for the year ending 31 December 2022.
The following questions address key aspects of compliance with a good em-
ployer policy:

Reporting on the principles of being a Good Employer

How have you met your
obligations to provide good
and safe working conditions?

By providing a safe and good working conditions, equal
employment opportunities programme, good induction
programme, an impartial selection of suitably qualified
teachers and support staff, recognition of expertise and
skills to meet the schools needs and opportunities for
enhancement through professional development.

What is in your equal
employment opportunities
programme?

How have you been fulfilling
this programme?

SPS EEO programme includes:

● appointment of a member to be the EEO
officer – this role is taken by the
principal at SPS

● showing commitment to equal
opportunities in all aspects of
employment including recruitment,
training, promotion, conditions of
service, and career development

● selecting the person most suited to the
position in terms of skills, experience,
qualifications, and aptitude

● recognising the value of diversity in
staffing (for example, ethnicity, age,
gender, disability, tenure, hours of work,
etc.) and the employment requirements
of diverse individuals/groups

● ensuring that employment and personnel
practices are fair and free of any bias.

SPS has fulfilled this EEO programme by ensuring that
all employees and applicants for employment are
treated according to their skills, qualifications, abilities,
and aptitudes, without bias or discrimination.

How do you practise impartial
selection of suitably qualified
persons for appointment?

All applicants are treated fairly with all reference checks
completed before an appointment is made by an
appointments team of senior leadership members and the
board presiding member.

How are you recognising,

− The aims and
aspirations of Maori,

- By using Te Reo Māori in our everyday school language
ie Kainga, Whanau classes, Hui etc.
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− The employment
requirements of Maori,
and

− Greater involvement of
Maori in the Education
service?

-By acknowledging Te Tiriti o Waitangi as our founding
document and adhering the principles as part of our
obligations as a school in Aotearoa

-By encouraging NZ Māori to apply for positions at our
school

How have you enhanced the
abilities of individual
employees?

By providing an excellent professional development
programme that meets both the school and individual
staff needs.

How are you recognising the
employment requirements of
women?

By providing an excellent professional development
programme that meets both the school and individual
staff needs.

How are you recognising the
employment requirements of
persons with disabilities?

By providing an excellent professional development
programme that meets both the school and individual
staff needs particularly those that have additional needs
ie hearing, mobility

Good employer policies should include provisions for an Equal Employment Opportunities
(EEO) programme/policy . The Ministry of Education monitors these policies:

Reporting on Equal Employment Opportunities (EEO)
Programme/Policy

YES NO

Do you operate an EEO programme/policy? Yes

Has this policy or programme been made available to staff? Yes on
school
docs

Does your EEO programme/policy include training to raise
awareness of issues which may impact EEO?

No

Has your EEO programme/policy appointed someone to coordinate
compliance with its requirements?

Yes

Principal

Does your EEO programme/policy provide for regular reporting on
compliance with the policy and/or achievements under the policy?

Yes

Does your EEO programme/policy set priorities and objectives? No
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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF SCOTT POINT SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2022 

 
 
The Auditor-General is the auditor of Scott Point School (the School). The Auditor-General has appointed 
me, Matthew Coulter using the staff and resources of BDO Auckland, to carry out the audit of the financial 
statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 17, that comprise the statement 
of financial position as at 31 December 2022, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that date, 
and the notes to the financial statements that include accounting policies and other explanatory 
information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2022; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards Reduced Disclosure Regime as applicable to entities that 
qualify as Tier 2. 

 
Our audit was completed on 31 May 2023. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and 
our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate 
the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued 
by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards 
are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for 
our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
 



 

 28 

 

 BDO Auckland 

 

 
 
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an 
intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise 
from section 87 of the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report 
that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from 
fraud or error. Misstatements are considered material if, individually or in the aggregate, they could 
reasonably be expected to influence the decisions of readers taken on the basis of these financial 
statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether 
due to fraud or error, design and perform audit procedures responsive to those risks, and obtain 
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of 
not detecting a material misstatement resulting from fraud is higher than for one resulting from 
error, as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the 
override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board and, based on the audit evidence obtained, whether a material uncertainty exists related 
to events or conditions that may cast significant doubt on the School’s ability to continue as a 
going concern. If we conclude that a material uncertainty exists, we are required to draw 
attention in our auditor’s report to the related disclosures in the financial statements or, if such 
disclosures are inadequate, to modify our opinion. Our conclusions are based on the audit 
evidence obtained up to the date of our auditor’s report. However, future events or conditions 
may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 
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• We assess the risk of material misstatement arising from the school payroll system, which may 
still contain errors. As a result, we carried out procedures to minimise the risk of material errors 
arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the members of the 
board listing and the information included on pages 18 to 26, but does not include the financial 
statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express any 
form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued by the New Zealand 
Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 
 
 
 
Matthew Coulter 
BDO Auckland 
On behalf of the Auditor-General 
Auckland, New Zealand 
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